Teacher Collaborative Routines - Reflective Practice

“~ Ml Systomns Teachers reflect on feedback and adjust instruction using
‘ Support . q
research- and evidence-based practice.

INDICATOR AREA: Practices of Reflection

elanlllell Ask teachers to provide anecdotal evidence of times when teachers have
g YN8l 2djusted their instruction after receiving peer feedback. Gather the teacher-
= to-teacher feedback to determine if this practice is occurring and resulting in
: an increase in evidence- and research-based instructional practices. Survey
< staff to assess reflectiveness on instruction, and compare results with
e building and district leader perception.
o
o elanllell The district provides professional learning for teachers to effectively provide
PImAl Peer feedback, including the purpose of reflection and strategies for
becoming self-reflective.
(2]
(-5 elanlllell Teachers are reflecting on peer feedback without a change to instructional
E (/5] rractice. No action has taken place to build teacher reflection skills.
S
a eJanlllel Teachers are reflecting on peer feedback and adjusting instruction using
= tJapigd research- and evidence-based practices. Teachers are developing awareness
- and skills around self and collaborative reflection.
n
p [4972] Teachers are reflecting on peer feedback and adjusting instruction using
g IMPROVING ewdence—bgsed practlce.s that result in an increase in student achievement.
o Educators view observations as a means for teachers to observe, reflect, and
o discuss their practices and to focus on individual, collegial, and school-wide
improvement.
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INDICATOR AREA - Evidence for Reflection

elanl[\[eB Request data from teacher-to-teacher observations. Analyze the data to
YN Jd determine if there is a coherent method for gathering and analyzing teacher-
to-teacher observations and feedback and whether it is resulting in an
increase in student achievement.

G The district provides a method for collection of data that allows for
IMT)4 comparison of instructional practices to student achievement. The district
provides staff training in the use of the data collection and analysis tool.

elanllell Some data are being collected through teacher-to-teacher observations in
(Y5l regard to a professional learning initiative established by the school or
district.

anlell Complete data sets are being collected through teacher-to-teacher

lmaia]| observations as a result of the professional learning initiative established by
the school or district and data is analyzed to improve fidelity of the
implementation of instructional strategies. Collaboration is occurring around
teacher data to provide individualized professional learning within teacher's
areas of focus.

43328l Complete data sets are being collected through teacher-to-teacher
IMPROVING observations as a result of the professional learning initiative established by
the school or district and data is analyzed to improve fidelity of the
implementation of instructional strategies that result in an increase in student
achievement. Collaboration is occurring around teacher observations to
provide individualized professional learning within teacher's areas of focus
that results in an increase in student achievement.
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