
	 Student Support System - Program and Intervention Design	 





 

PRACTICE 1

The district ensures, through teaching and learning programs and 
policies, that social-emotional learning is embedded in all aspects 
of the students' environment.

The district uses CASEL's review criteria to explore possible SEL curricula, 
assessment tools, and practices. The district inventories current practices 
and programs to identify connections to SEL competencies.

GETTING 
AWARE

GETTING 
READY

The district uses the CASEL framework to evaluate existing instructional 
practices, policies, and student support and intervention programs as they 
align to state-identified SEL competencies.  The district engages in 
crosswalk of relevant programs against identified SEL competencies.
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STARTED

GETTING 
BETTER

KEEP 
IMPROVING

Instruction and learning around identified SEL competencies are integrated 
into some curricular areas and some instructional practices are identified. SEL 
competencies are assessed regularly and the district uses this data to modify 
and improve curriculum to support SEL.  Select groups of teachers may 
systematically use the data to modify and improve instructional practices that 
support SEL. 

Instruction and learning around identified SEL competencies are integrated 
into the curriculum and instructional practices for all learners. SEL 
competencies are assessed regularly and the district uses this data to modify 
and improve curriculum to support SEL.  Teachers use relevant data and 
district decision protocols to modify and improve instructional practices that 
support SEL for all students. SEL competencies are communicated to families 
and are integrated into all facets of learning in the district.

The district identifies basic social-emotional needs for students and engages 
teachers to attempt to address the needs through instruction. Social- 
emotional learning (SEL) competencies are identified in district policy. The 
district has behavioral norms or policies that are based on SEL competencies 
and are implementing programs to support them.

P 
R 

O
 G

 R
 E

 S
 S

    
I N

 D
 I 

C 
A 

T O
 R

 S

SSS - Program and Intervention Design: Practice 1




RESEARCH REFERENCES FOR THIS PRACTICE:

Budge, K. M. & Parrett, W. H. (2017). Disrupting poverty: Five powerful classroom practices. ASCD.

Collaborative for Academic, Social, and Emotional Learning (2021). CASEL Guide to Schoolwide SEL essentials.

Collaborative for Academic, Social, and Emotional Learning (2015). Effective social and emotional learning programs: 
Middle and High School Edition.

Collaborative for Academic, Social, and Emotional Learning (2013).  Effective social and emotional learning programs: 
Preschool and Elementary School Edition.

Collaborative for Academic, Social, and Emotional Learning. (2019). Indicators of schoolwide SEL walkthrough protocol.

Ewen, D. & Smith, L.M. (2015). Fostering school success with standards for nonacademic skills. Center for American Progress.

Fitzgerald, M. S. (2020). Overlapping opportunities for social-emotional and literacy learning in elementary-grade project-
based instruction. American Journal of Education, 126(4), 573-601.

Fullan, M., Quinn, J., Drummy, M., & Gardner, M. (2020). Education reimagined: The future of learning. A collaborative 
position paper between New Pedagogies for Deep Learning and Microsoft Education, 1, 34.

Han, H., & Johnson, S. D. (2012). Relationship between students' emotional intelligence, social bond, and interactions in 
online learning. Journal of Educational Technology & Society, 15(1), 78-89.

Jensen, E. (2009). Teaching with poverty in mind: What being poor does to kids’ brains and what schools can do about it. 
ASCD.

Lane, K. L., Menzies, H. M., Ennis, R. P., & Bezdek, J. (2013). School-wide systems to promote positive behaviors and facilitate 
instruction. Journal of Curriculum and Instruction, 7(1), 6-31.

Loukas, A., Ripperger-Suhler, K. G., & Herrera, D.E. (2012). Examining competing models of the associations among peer 
victimization, adjustment problems, and school connectedness. Journal of School Psychology, 50(6):825-40.

Markham, C. M, Lormand, D., Gloppen, K. M., Peskin, M. F., Flores, B., Low, B., & House, L. D. (2010). Connectedness as a 
predictor of sexual and reproductive health outcomes for youth. Journal of Adolescent Health, 46(3), S23-41.

Michigan Department of Education. (2017). Early childhood to grade 12 social and emotional learning (SEL) competencies 
and indicators. 

National Research Council. (2012). Education for life and work: Developing transferable knowledge and skills in the 21st 
century. National Academies Press.

Schwartz, H. L., Hamilton, L. S., Faxon-Mills, S., Gomez, C. J., Huguet, A., Jaycox, L. H., ... & Wrabel, S. L. (2020). Early lessons 
from schools and out-of-school time programs implementing social and emotional learning: Lessons from the partnerships 
for social and emotional learning initiative. Volume 1--Technical Appendix. Research Report. RR-A379-1. RAND Corporation.

SSS - Program and Intervention Design: Practice 1


